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SECTION 1

X
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INTRODU

Synthesis on Extant Resear@e ated to Virgini&rincipal
Evaluatign*Standards

The schooprincipab s r o | %s evol ved over thelargelypast t wo
management res i bpridcipak areexpeaief to teddeheipselssol , t od a

with the ultimate goal of inc udent learning while helping staff to grow professionally.
What was oncelargelymanagesialole has evolved toeflect the necessity of both
management and leaders es. Though the responsibilities are large, gff@utipak can

and do address, priofitize,\balance, and carry out these responsibilities.

TheVirginig PririCi valuation System is comprisefla set otommon standards that reflect
the qualities 0f e iverincipak. The purpose of these standards is to specify performance

3 h of the seven performance areas. The ultimate goal is topupppal
evélopmenBy monitoring, analyzing, and identifying areas of strength and areas
for gre hin these comprehensive standapdsicipak and their supervisors can be assured
palperformance is continually enhanced and refined. In other words, legders
ent is an ongoing and valued aspect of the VirBm&ipalEvaluation System.

Virginia PrincipalStandards address tiwaatand thehowof each standafd whatthe standard
is, andhowit is evidenced. This report supplies thiry by providing an empirical review of the
relevant resaah related to each of the drafirginia PrincipalStandards



SECTION 2

X
O

AN OVERVIEW OF THE EXTANT RE RELATED TO
EACH PRINCIPAL PERFORMANCESTANDARD

lonal Leadership

facilitating the development, communication,
pathing andearning that lead$o school

Performance Standard 1.
Theprincipal fosters the success of allﬁstud

implementation, and evaluation of a s d
improvement.

What does instructional Ie@ mean?
it

In general terms, instructional ship is a focus on factors that promote and support teaching
and learning.More than ev e advent of stringent state and national learnnuasds,
principak must concentr. mponents that lead to student success and school improvement.
Research indicates insti@ctional leaders do impact student achievement, though indirectly.
Thus, it behoovep in@o prioritize their instrutonal role as one of critical importance.

What doés seS€arth say about instructional leadership as it relates to school

lonal leaders focus their efforts on school improvement and student success.

The 3'in several ways. Creating a vision for the school community is a necessary first
Sheying leadership so that responsibilities are distribagsdfgr in creating a cohesive

team that has a stake in success as the outcome. Leading a learning community helps to ensure

the principaldemonstrates the importance of continual staff growth and development. Finally,

effectiveprincipak monitor curriculm and instruction.



Figure 1. Instructional Leadership Responsibilities
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Creating a Vision. Effective, forwardthinking principak understandghat
the heart of what they do; a first step that becomes the impe
decisions, goals, and dreams are funn&lduky also underg
fruition it must be inspiring enough to be embraced by’o
become a shared visidn.

ting a vision is at
which all future

if @ wisiis to reach

in the organization: it must

Principals of high ac i ng scho’dlsitmrear e cl ea
vision helps guide all ithe school community to estinatostudent success and school
improvement. From the vision, goals for lea argrestablishedinBoyboth the vision and

the learning goals importan® the savarinderstands this and seeks commitment

from the school communityAn example D to illustrate the importance of shared vision.

ProvidenceSt. Mel is a high achievi
Located on Chi
year colleges for the past 2
Awor ked har
c |l as srTeachers &

school serving urban, African American students.

bfgts gnadusiting studesiteve bekra@cepted to 4

ne of the findings noted by researcherngriacdhpeatis

create a common Vvision of the
e visiand the learning goals believing that these are

joyed by their students.

instrumental to the s@s
Various regear IES on higbhieving schools find that principals play an important role in
buil di nd sustaining the school s vision:

acWi eving schools have principals who c.
ant mission is learnirfg.

° H10
. iEi-achieving schools have principals who believe that established school goals are
attainabl€.

e High-achieving schools have principaliavexpect that both teachers and students can
meet established godfs.

Sharing Leadership.Sharing leadership is not to be confused with delegating responsibilities or
garnering extra hel p. Rat hed ,i nftl weamc é eo derf i ar
participation in schoelvi d e d e'tEffextiveoprnsipalé understand the value of



collaborativeeffort in successfully realizing the common vision. They realize that in order to
meet instructional goals, they need hnyrom the staff? By sharing leadership, the principal
acknowledges that everyone has important contributions to make. Furtivitingo

opportunities for stakeholders to participate in decision making about issues affecting them and
that they are knowledgeable about, is an affirmation of the integral role they play in goal
accomplishment Capitalizing on the leadership and instrocal strengths of other staff

members is smart leadership.

Strong leadership is necessary for turnaround in struggling scRomisipak ¢ direction
and influence others to stay the course to meet organizational goals. Pringi hefp develo
teacher leaders are strengthening their school's instructional program.

Research indicates that principals who tap the expertise of th ¢ h % teacher | e
beneficiaries of the following:

entiey inquire about

e Teacher leaders positively affect change from the e
> & quéstion.

school improvement and then participate in ans

e As teacher leaders work with principals toward schd
valuable insights and ide&s.

piprovement, they provide

e Teacher leaders willingly take on additional & responsibilities that amet
required of classroom teachers that benefi chool and other teachers Within it.

@ e of teacher leaders and refocus their
eool improvemiort are more successful than

¢ Principals who develop and tagthe
emphasis on learning throughou
those who do not.

Leading a Learning Community. |n is a lifelong process. Effective principals take the
lead in promoting professmnal nd learning for both themselves and their staffs. Two
primary functlonaround w Is are organized include: (1) teaching and learning, and (2)
organizing for teaching iIfFgCommunicating this focus to every stakeholder in the

school community is C|pal responsibility.
Principals who pyi i'gdent learning are successfuPrioritizing student learning means

P
paying attmtior%i communicating the importance of curriculum, instruction, and
assessment/ghis is#ivhgmencipak focus their instructional attention. It also means being
visible ] a d the scho8When staff seerincipak out and about, interested in the daily
i Ney seerincipak who are engaged and involved.

In orderid promote the practices that lead to effective teaching and mastery lgainaigak

plan and organize professional development, they also participate in the process. They
become learners alongside their staffs. Barth commentethtéaincipalas | ear ner fdi s
because there is a striking cdaffediefprindpals bet wee
recognize the value of collaborative participation in the learning community as a way to build

trust, collective respontsiity, and to further the goal of improved student learriing.



Principak realize that keeping abreast of and informing staff about current research and practice
is critical to school success. They emphasize and communicate that schools are learning
communities and they provide both formal and informal opportunities for collaborative

learning®

Research regarding effective principals and their role in leading the learning community includes
the following:

e Effective principals participate in leargralongside their staff*

o Effective principals ensure learning opportunities are afforded t bers of their
staffs.®
e Principals of successful schools provide meaningful staff deve, t

riculum and
alstrengths and weaknesses.
dings, are knowledgeable about
B/trust their teachers to
to observe the results of that

Monitoring Curriculum and Instruction. Effective principas
instruction. Monitoring teacher practice helps to identify Ji
Principak are aware of instructional practices in their s
the curriculum standards, andsene that they are taugtitPrin
effectively implement instruction but visit classrooms regula
instruction®

In effective schoolgprincipak are able to judg
models for expected behaviors of scheol st @
thatprincipak consciously limit activitiesghat'@iminish instructional tith€hey allocate
resources based on identified need &j%ay inclmdéerials, staffing, and staff
flect

ctiveness of teachudgsarve as role
phasis on teaching and learning means

development! They encourage tea ion regarding instructional practices and their
impact on student achievemént

Research related fwincipak oles in monitoring curriculum
following:

¢ Both teacherslangrincipak believe it important that someone is positioned to guide the
curriculu ake decisions about staff development feeds.

e Effectixeprincipak ensure continuity in the school instructional progtam.
'a»l'l

ust spend time in classrooms to monitor instructional programs, curriculum
entation, and the quality of instructional practi€es.




Performance Standard 2: School Climate

Theprincipal promotes the success of all students by develoathgcating, and sustaining an
academically rigorous, positive, and safe school climate for all stakeholders.

What does school climate mean?

Il n general terms, school <climate Ais the rela
is experiencetby participants, affects their behavior, and is based on their collective perception
aboutbehavi or *iMorsctoaalpd .yo put, sch oMi mat e fr
relationships of staff angrincipak *@Wh en you ent er officdy®w tool 6s fr
feel? As you walk down the halls, what behaviors do you notice? What isth rgy level of

teachers and students in classrooms? Does the school community w eam? All of these
guestions relate to school climate. These and mtmey éactors affect e in a school.

What does research say about school climate a
School climate affects everyone in the school communi g the support of all
stakeholders is an important first step lbe toad to establishiag apd maintaining a positive
climate. Since school climate influences student outcomes, Staff satisfaction, and overall school
morale,principak should identify and implement praetices that foster a positive climate.

SY0 school principals?

Figure 2. School Climate Respons)“"e
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The Princi a& hoa climate and student performance are linked. A positive school
e

climg h student learning is correlated to student achievE®eatessful schools
ha 00! climate that is significantly more positive than their less successfulpantsiter
Since pak play a pivotal role in fostering and sustaining school climate, it behooves them

e Enlist the assistance of school community mem{stglents, parents, staff, and
community members) in helping to create a safe and positive learning envirdhment.

e Model respect and high expectations for all community menibers.
e Share decisiomaking to maintain high school mordte.

e Maintain a current cris and conflict action plan and implement it as neces$ary.



e Cultivate a positive learning environment by using knowledge of the school community
(social, cultural, leadership, and political dynami€s).

The St ak e h oStakebaldér nvoRement school success is walbcumented.

Kythreotis and Pashiartis note that positive pasehiool relations are one of 10 factors in
successful school leadersHhiBuilding professional relationships between schpoicipak and

staff is one of the criticgdrincipal responsibilities cited by Marzano and colleagues in aineta
analysis of school leadership resedfdParent and community outreach is identified by Cotton

as an essential trait of effectipencipak.” Effective principak build positive a%ween

the parent and the school, build professional relationships with the staff, prowide outreach to
parents and the greater community.

When applied to schogkincipas , t he adage fino i's an i sl an
decisionmaking anctollaboration strengthen rather than dilute ship capacity in a school
community. Creating a positive and safe learning environg ostalients, parents,

staff, and central office personnel. Relationships mattes en to batidmships paves

the way for productive gatherings that move forward in the direction. As stakeholders work

to reach consensus around school norms and expectations, fH@sasnpal ensures all voices

are heard. Importantly, within this collabavat effort, igthe need to focus on and never lose

sight of the vision and school godldt is the respopsibi f thprincipalto maintain the focus

and the forward momentum.

The research surroundipgincipaland s?a e@nvolvement in schoohwte indicates the
following:

e Principab possess the authofi wer, and position to impact school ctfmate.

e A positive relationship t ists between school climate and leadership affects overall
school effectivene

e Fundamentally i antto ebtshing and maintaining school success is the
importance of holder involvement and relationship buifding.

Trust. Trustis a%rsor to success in any relatiodslig it organizational or individual. If
members of Asc community are distrdsttuof ot her sd moti ves and ac
[ ainly fail. Moreover, anxiety, isolation, and estrangement are correlated with the
: ust.The effective schogdrincipalleads from a position of truistmodeled and
irthe school environmeftPrincipak desiring a trustful environment can
cultivateédgne by sharing information, power, and decisiaking with teachers.

Everyone in the organization benefits when trust abounds. Schools with high levels of trust are
moreopen to new ideas, more likely to reach out to the community, and commit to
organizational goal$.Teachers demonstrate greater professionalism whecipak evidence

trust and when they adopt a professional rather than a bureaucratic oriehttimbnts are the
recipients of higher levels of teacher trust when trust is a prevailing culture trait within a school
faculty>® Multiple studies indicate that increased collaboration, improved academic productivity,



and risktolerant climates are positivelgsociated with trust in schodfsAs is evidenced by the
research base, trust between members of a school community benefits all members.

There are many facets of trust. Some of these include: benevolence, competence, honesty,
openness, and reliabili®)Principak can demonstrate these qualities and inspire trust in others in
many ways. Just a few of these include:

e Making the time to listen to othefs,

e Asking others for input from members of the school commuhity,

e Making decisions that foster studesatfety and achievemefit, &
e Being visible and participating in school activities, @and

e Supporting staff as both professionals and individtials (b

Shared Leadership.As the role of the principal has evolvee
both managerial ahinstructional, duties and responsibili
demands of the job it is increasingly necessary to share [@ad ip. Paradoxically, when
principak give power away they oftentimes become more powerfiis enables thenot

narrow their focus and concentration to factors th ntribute directly to school effectiveness.

manageriabneto
creased. In order to meet the

Shared | eadership ha en defined as fAmul tiop
contours of expertise in an organlzatlo h ent¢ ugh a c o thimessence,ul t ur ¢
shared leadership results in the creatl of ple leaders within a school. It prfifeciizak
and stakeholders in different ways. F Npal it lightens the load and provides support.
For the stakeholdeit highlights the [ role that everyone has in guiding and directing the
school community toward the v oals. When decision making becomes a team effort,
theprincipalis more fully able t S dlagnost|0|an and facili@atwmlentifying issues and
resources necessary to ad ISSMeith this structure, thprincipaldoes not relinquish
responsibility, rather he/;%otes others, encourages shared decision making and builds

tes to a positevschool climate.

relationships? All of tb
The research s% img school climate and shared leadership includes these findings:

e In eff&s oolsgprincipak distribute administrative tasks and create multiple
cader

ed leadership has a positive effect on school weprent and reading
gvement!

Shared leadership has a positive effect on school improvement and math achiévement.



Performance Standard 3: Human Resources Management

Theprincipal fosters effective human resources management through the selection, induction,
support, evaluation, and retention of quality instructional and support personnel.

What does human resources management mean?

In general terms, human resources managemeningasses "selecting quality teachers and

staff, inducting and supporting new teachers, mentoring novice teachers, iding professional
growth opportunities, and retaining quality stdff."

principal s?

What does research say human resources management as 2 el d¢bool
Effective principak understand that one of their most important regpon

ties is the selection,

induction, support, evaluation, and retention of quality instyuetiona staff personmey.
also understand that supporting, affing, and finding oppaftunitieSforteachers and staff to
grow professionally affects the bottom line, student a
the right position is critical, and effectipeincipak take this re§ponsibility serioushAs staed

by Horng and Loeb, "schogkincipak can have a tremendous/gffect on student learning through
the teachers they hire, how they assign those te to classrooms, how they retain teachers,
and how they create opportunities for teachers podve.

Figure 3 Human Resourc&ent Responsibilities

Human Resources Management

Induction
Selection and Evaluation Retention
Support
As Beteille, Kalogrides, and Loeb found that:

golprincipak 6rganizational management practi@ggsarticularly, in the area of
sonnel manageméntppear to play a critical role in improving schools.

o Effective schools retain highguality teachers and remove lowsrality teachers.

e Teachers who work in moedfective schools improve more rapidly than do those in less
effective ones®

Selection.Taking the time to make careful personnel selection decisions pays dividends later on.
The principal's impact on school effectiveness may be indlvatiselecting quality teachers has
a direct effect on student outcomes. Equally important is the careful selection of support staff.



Portin and colleagues note that principals in their study talked about the impact of support staff
on the climate of theckool”®

A study of 90/90/90 school principals is illustrative. These schools are composed of a student

body of at least 9percentminority, 90percentreceive free or reduced lunch, and the passing

rate on standardized achievement tests {3e90entor better. One of the factors cited in beating

the odds is their Amindf*BettingdcHoascwupforisiwaessof st af
meangorincipak staff their schools with quality instructional and staff personnel. Such is the

case at these scheol
Additional findings from various research studies indicate:
e Principas trained in researdbased hiring practices are more like u ose practices
in teacher interviews and selection. Practices include: multipledi iewers, prepared

guestions, lad scoring rubric§:

S and use this knowledge

e Effective principak understand the school district's
j eek o fill.

to acquire the best qualified people for the posi

Induction and Support. Quality induction programs positivelimpaeacher retentioff.

Alnductionis the process of systematically training supporting new teachers, beginning
before the first day hool and corftinuing
Principals have an important role to play astiering ustaining these programs. With high

teacher turnover rates showing no signs of @ nt, the savvy principal provides as much
systematic training and support to teathers eeded throughout induction. Wong outlines
overarching objectivesf induction progr These objectives include: (1) easing the

transition into teaching, (2) improvi sFoom management and instruction, (3) promoting the

district's culture, and (4) increasj cher retention rate.
In a review of 15 research 05' duction programs, Ingersoll and Strong identified several

interesting finding$®

e Beginning teagher participate in induction have higher satisfaction, commitment, or

retention thanithose who do not participate.
e Begihnin ers who partiaie in induction have more dgask students and viable
a

an those who do not participate.

lesso

ing teachers who participate in induction are more likely to use effective student
oning practices and are more likely to adjust classroomiav i t i es t o meet
aterests than those who do not participate.

Beginning teachers who participate in induction are more likely to maintain a positive
classroom atmosphere and demonstrate successful classroom management than those
who do not paitipate.

e Beginning teachers who participate in induction have students with higher test scores or
demonstrate greater gains on academic achievement tests than those who do not
participate.

10



There are practices thatincipak can adopt that reduce néacher turnover ratésSmith and
Ingersoll culled data from thechools and Staffing Survey (SASS), administered by the National
Center for Education Statistics. The statistics incluaeldeginning teachers in the United States
during the 1992000 acdemic year. Several factors appeared to affect turnover and retention
rates. Researchers found that matching mentors and mentees by teaching &sedigtt or

grade levad appeared to reduce turnover rate. Establishing a common planning time for
collabomtion was effective in reducing turnover. Finally, being part of an external network of
teachers also reduced turnover. It behogragipak to keep these ideas in mind as they work

to induct and support new teachers. Providing a culture of support nédere are
supported by all staff can reduce new teacher attrition.

Evaluation. The two major purposes of teacher/staff evaluation are pr sional growth and
performance accountability. Though viewed by some as mutually e trongetlaagues
there is room in evaluation systems for both accountability¢and performance

improvement purposes. Indeed, evaluation systens
personal growth dimensions are not only desiral
productively serve the needs of individuals and the

e both accountability and
0 necessary for evaluation to
nunity atTarge.

The National Educati on
continual improvement of the teaching staff and i
not i nipAn effecive system meets bot

Pol i"cy Qagetsleoth advocat e
Wdismissal of teachers who cannot or will
objectives.

evaluation process so that it is marke uality charactefisTibese characteristics incleid
positive climate, clear communicatign ers/stafppaindipak committed to the
evaluation, and practices that arg.technigally sound.

A positive cl e is one characterized by mu
that fostersnutual trust begwe valuator (representing the institution) and evaluatees holds the
t

greatest p t i al %A secondockamaetdristit i$ chegr conmuanicatigna r t i e
ﬁn 2

If teacher evaluation is to benefit teacﬂ%H ust consider ways to improve the

between teachers apdncipak during the evaluative process. FTway cmmunications where
both parties are d and able to share ideas and interpretations fosters mutual
understanding: %B and teachers committed to teacher evaluation is a third quality
characteristiéghat improve a teacher evaluation modésenprincipak are committed to

tion system and prioritize their commitment, the evaluation process becomes a
eacher growth and improvement. Since effective teachers impact student

, a teacher evaluation sydfesh improves teacher effectiveness can serve as a tool
for incréasing student achievemdatincipak can demonstrate this priority by setting aside time
and focUsing attention on the evaluative process and by allocating resources that support the
evaludion system and teacher improvement practitEmally, principak should ensure their
evaluative practices are technically sound. This mpénsipak participate in training to build
knowledge and understanding of the teacher/staff evaluation s¥/stem.

Research related to these quality characteristics is summarized:

e Teachers/staff who participate more fully in the evaluation conference are more satisfied
with both the conference and thencipalthan those who participate I€8s.

11



e More trustworthy relatinships are built bgrincipak who balance caring and high
expectations than relationships characterized by high caring and low expectations or low
caring and high expectations. Balance is Key.

e Teacher involvement at every level of the evaluation prasessequirement for an
effective evaluation systef.

Multiple data sources inform understanding in every context. Teacher/staff evaluation is no
different. Using multiple data sources or measurement tools increases information about
teacher/staféffectiveness and thus provides a more fully rounded picture her/staff levels

of competency. Moreover, the use of different measurement tools can o wesses found in
others. Evaluation tools that are used without proper training can impadl of

evaluation®
Teacher observation is the measurement tool used most offgmo d(xbgthe teacher

evaluation procesA. study of measurement tools by Goe, Belimand Rittle identified both

strengths and weaknesses. Observationfeastble and cap deluseful information.

However, observations provide limited information becatse 2 narrow focus on instructional
delivery and cl assr oom ma nadégmiastrictionalplamingvh ol e
student assessmentpfassional developmeitis left unexaminéd The National Education

Policy Center advocates multiple measures to in room observation, instructional

artifacts, portfolios, teacher sekports, student s Wdvalueadded assessméefftThough

each has strengths and weaknesses, when g6Mbined, they can provide a holistic view of
teacher/staff performance. This, in turm, pra @. mecipalwith both quantitative and
gualitative data to fully inform the evaluation"preduct.

Effective schooprincipak understan%iistrict guidelines of the personnel evaluation system.
The following are research findi ed to evaluation:

e Schoolprincipak aff tudent learning primarily by hiring and supporting -ojgality
teachers and st

. Eﬁectiveprinc@ir , support, and retain good teachers while removingfésgive

teachers?®
J Sckﬂolpr%é abilities in performing evaluatic

due taimcompetence’

diating or removing loywerforming teahers is the responsibility of the school

ective principak continue to document deficiencies while working to help struggling
teachers so that they have the necessary documentation should dismissal become
necessary”

Retention. Approximaely onethird of new teachers leave teaching during their first three
years:® Within five years, onédnalf of new teachers leave the field. Providing an induction
program and support for new teachers helps to reduce that rate and keeps new teachers in the
classroom?’ Principabk can impact teacher loss in their schools. Supporting a systematic
induction program is beneficial and a wimn strategy for all involved.

12



Marshall and Klotz identify specific actions principals can take to support new te&éhaes.
first three goals focus on the school and the district. Mentors, supporpeshtipak, help new
teachers to:

e become familiar with the school's culture, traditions, and rituals;

e learn more about the community's goals for education; and

e gain insightinto district and school policies and procedures.
Instructionally,principak support new teachers by: &

e assisting with instructional issues, such as helping new teachers learyto,adjust delivery
based on student need;

¢ helping new teachers build more skillchallenging students @ thi n a higher level
and providing higher level learning experiences; angd

ecessary skills needed to
@ student learning.

e assistingand supporting new teachers as they defle
collect, analyze, and apply data instructionally to i
Principak also support new teachers by:

e encouraging and helping them to integratéinew f€chnalagienhance instruction;

e supporting and encouraging on oin ative efforts within and among grade levels
and subject areas; and

e educating and supporting ne a so that their instruction is aligned with state and
national standards therelysuli dents are taught what will be tested.

13



Performance Standard 4: Organizational Management

Theprincipal fosters the success of all students by supporting, managing, and overseeing the
school 6s or gananausgofresaurfcesoper ati on

What does organizational management mean?

In general terms, organizational management pertains to riésisensibilities relating to the
functioning of the school. These include but are not limited to: (1) coordinati safe and
orderly school environment, daily operations, and facility maintenance, ( data in
organization management, (3) seeking arahaging fiscal resources, and (4)®rga g and
managing technology resourcés.

What does research say about organizational manage t‘b relates to
school principals?

Organizational management is a primary responsibility . al A smoothly
functioning school requiresprincipalsfocused time and efi@ fhose factors that keep it
running so. More than anything else, the school must first Bga/Safe and positive learning
environment for all. Schogrincipak are charged to ensutes?”However, they have other

duties and responsibilities. They use data to info isions and to plan strategies for school

improvement. Schogirincipak are also responsi or pudgetary matters pertaining to the
school. And, in more and more scihg techn@l a central role in teaching and learning.

Principak must organize and managegheir logy resources. If a school is to function
efficiently and effectively careful thougl& mitted time must be allocated to each of these
ares.

Figure 4. Organiz nagement Responsibilities

-

Organizational Management

Safety, Daily
Operations, and
Maintenance

Fiscal Technology
Resources Resources

J

School Safety, Daily Operations, and FacilityMaintenance. The effectiveprincipaladdresses
each of these three areas realizing they can impact a smoothly functioning school. Each is
addressed in turn.

School SafetyA schoolprincipalprioritizessafety of students and staff above all else. Rositine
and procedures are created and implemented to ensure a safe, orderly, and positive environment.
In their metaanalysis of 69 empirical studies on school leadership, Marzano and colleagues
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identified order as one of 21 responsibilitiegpdhcipak. Morespecifically, they noted
evidenced behaviors to include:

e Established routines regarding orderly school operations, which are understood and
followed by staff.

e Established structures, rules, and procedures, provided and reinforced to the staff.

e Establisted structures, rules, and procedures, provided and reinforced to the stiidents.

Li kewise, Cottonds research confi that mai
is a priority of effective principalS? Cotton found that effective principals
policies that are established with solicited input from staff and students. T.

expectations for student behavior. Discipline is fairly and consistently :ﬁ

ear
inally, teachers
otton noted

ol crisis management

are granted authority to maintain the establishedipline policies. Additi
that crisis management plans are in place and current, and a trai
team is on board and ready to handle situations effectively

Daily Operations and Facility Manageme®tincipab co de range of tasks on any
given day. Some may seem unrelated to student outcomes ever, Lashway contends that
even mundane tasks can affect student outcéiiest instance heating and cooling problems
can certainly affect classrooms aiddent learning. ooves thencipalto keep the school
running efficiently so that maximum learning oc

Master schedules, usually an adminis&ativcan impact student learning outcomes.

Thoughtful and careful consideration w chetlyican result in more time for instructigh.

Scheduling that maximizes blocks o @onal tmend decrease@s iffwasted t
beneficial to all. Building in cdeachl% rtunities benefits both students with special needs

and others as teachingpacity i More needs can be met winartipak include key

personnel in the collaborativ | n of a master sché&dule.

management of reso igues a thorough understanding of local school board and state

Seeking and Managi source$he schooprincipalis charged with responsible
policy.*¢ It also re w@ cle of actions to plan and oversee the budget.

ffelvelopment and professional collaboratiti®ometimes managing

Resources |&‘ teridldooks and equipmedtbut also included in the definition are
S
fuires creativity to maximize teaching and learning. Research indicates that:

gtive schooprincipak use resources creatively to improve teaching and leatfing.
Strongorganizational managers are effective in allocating budgets and resBurces.

e Schools showing academic improvement are more likely to have strong organizational
managers?°

Organizing and Managing Technology Resource#s schools increase technology capabi

and applicationgyrincipak are expected to organize and manage those resources effectively.
Principak must concern themselves with technology issues related to: instructionally appropriate
allocation, equity, sustainability, and training. To fdatl student learning and staff
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productivity, technology must be accessible and in working order. In addition, smart school
principak hire technology staff who fully understand how best to capitalize on and exploit
technology use for teaching and learning

In a case study of 14 schools implementing technology use in both reading and math, schools
that achieved learning gains with technology were characterized in thi$'way:
e Schools provided support for implementation.

e Instructional vision betweegprincipds and teachers concerning how implement
software use was consistent.

¢ Principal support included scheduling access to equipment and colla ive planning
time for teachers to elearn about the technology.

e Teachers collaborated and supported one another on the @ technology.

.\Q
OO%
&
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Performance Standard 5: Communication and Community
Relations

Theprincipal fosters the success of all students by communicating and collaborating effectively

with stakeholders.
&ommuni ty
p ent s, an

ool

What does communication and community relations mean?
Il n general terms, communicating
relai ons with colleagues, stude¥t s,

What does research say teacher/staff evaluation as it relat
principals?

Communicating clearly and establishing strong relations wit
principal responsibilities. Increasinglprincipak find them
staff, and students but also responsible to parents, poliCyn
Effective principak unite these various stakeholders into a ek
same quality goal: educating children and raising student pefforrnfa@oe of the ways they

do this is through relationship building and effecti munications. Effqmiiveipak
understand they do not act in a vacuum;, tlesyiz importance of bringing stakeholders into
the mix in a collaborative decisienaking mo@o ver, they reach out to stakeholders on a

unity are critical school
responsible to faculty,
3, and the larger community.

continual basi$* Py

Figure 5 Communicati)».an mmunity Relations Responsibilities
—

-

Communication and Community Relations

Effective Communicating Communicating
Communication with Families with the Larger
Community

J

Effec mmunication. Effective schooprincipak foster communicatiowith and between
all scho@l constituents on an ongoing b&8ighey realize they do not have all the answers.
They are good listeners and value the opportunity to hear alternate views on topics.

Today's technologies offer an array of communication piigis and opportunitie&®

Porterfield and Carnes advocate the use of both traditional and new media to open the lines of
communication to build parent and community trust. They offer five suggestions for improving
communications?’

(1) Make communicabins planning a top priority.
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Communication planning should be a consideration whenever new programs are
designed, test dates changed, or rules revised. Quegstinapak should ask themselves
are: (a) Wio should know about these changes?(hipéiow do we assure they know?

The answers to these questions ensure that all the affected parties are identified and a
plan for communicating changes is in place. In other words, the authors advocate school
principak, "get out ahead of the story, pouy frame around it, and plan ahe&d."

(2) Leave the office and network with others. &
Networking builds relationships by increasing mutual understandingSit carn include:
being available to news agencies, attending committee meetin f special grgups (
special edcation and gifted educatiorpreakfasting with PTA off nd meeting

with faculty liaison groups. This demonstrates thatptfiecipalvalueSihese groups and
is anxious to listen to their viewpoints and issues of r

(3) Be aware of the different audiences served.

Schoolprincipak serve varied constituencies. They have different interests and concerns.
Do not lump all parents into one category; re not monolithic. Ensure that
employees are the first to hedrchanges, that,they hear the whole story, and they

fully understand the ramifications. T lisPtheir support to market the changes to
parents and community members. @

(4) Invite naysayers to work with you-

fshem in efforts to realize the vision. Listen to

ppreciate their views. When critics are invited in and become
onment, relationships are built and new understanding is
become a team rather than adversaries.

Look for those who find
their arguments and
familiar with the scho
often forged. Thi

(5) Be strategic with ilable technology.

[ J
Beco
0 S get news from online sources rather than printed newspapesy. Su
ents to find out and then focus communication efforts in these areas.

iliar with how the school community receives its information. Parents under
ﬁe .

Com ating with Families. It behooves all schogirincipak to involve parents in the
school community. Principals who reach out to involve parents and community menaebers ar
more successful than othé#sThese principals articulate the school vision to parents.

In a series of focus groups and a nationally representative survey of 1,006 parents of current and
recent high school students from urban, suburban, and rural cutiresuBridgeland et al. note

that among other findings: (h)gh-performing schools do a better job of communicating with
parents, (2) higiperforming schools are more likely to be perceived as encouraging parental
involvement, (3) parents of studentdomw-performingschools are much less likely than their
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peers to talk with t he iperformimgschoalsamre thhae likey hanher s ,
low-performing schools to notify and engage parents if their child is having performance issues
at shool ™

A review of existing literature on parental involvement found that some types of involvement
benefit the school directly:

e Telling parents that their involvement and support greatly enhances their children's
school progress.

¢ Fostering parent involveent from the time that students first enter 0
e Teaching parents that they are role models for reading behavior.
e Developing parent programs that are focused on instruction.

e Working to engage parents of disadvantaged student

e Emphasizing that parenése partners of the schoo alithe”school values their

involvement:*

Communicating with the Larger Community. Schoolprincipak serve as advocates of their
schools. As such, it i heir responsidbility
Support from mass media sources is important; ipak should develop positive

relationships with various media outlets. Acgefding 10 a study by Brooking Institution,

Americans want news coverage of their puools. Thismeans pcimogdas mu st Al ear
howto navigate the new digital c o s y/A8° Se@mehof the suggestions include: developing

relationships with journalists, creat% ews networks focusing on positive school

outcomes, and connecting local stoki natidniaies and trends. Reaching out to the media
strengthens school vision and elationships undergirded by shared purpose and mutual

support*

Schools are part of a la ommunity network. Their effectiveness is in part influenced by
these othergencies. $cho cipak can garner resources, enlist support, and form
relationships that ar ally beneficial. Forming partnerships can assist in furthering the
school visign to rger community and can directly benefit students and teachers.

able to other schools; and the school s
Partnering with outside ageesi can benefit stlents, teachers, programs, and participating
agencies®
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Performance Standard 6: Professionalism

Theprincipal fosters the success of students by demonstrating professional standards and
ethics, engaging in continuous professional development, and contributing to the profession

What does professionalism mean?
Il n general ter ms, prthedomdsckaims, oralalitissithaticharaaeegze i n e d

or mark gprofessioror aprofessionap e r s*don. 0 x
What does research say about professionalism as it relates to 0
principals?

Schoolprincipak set the standard for professionalism in the school nd the community.
This includes demonstrating fessional standards and engaging i ehavior. As role
models for teachers and staff, they engage in continuous ' development and
contribute to the profession.

Wurtzeloutlines tenets of professionalism and applies the achers. They are equally
appropriate in describing principal professionalism. A profesgional:

e oweshisher primary duty tdisher clients,

e is accountable to that profession for rgs ,

e has a dutyo improvehisher owffp a

e has a duty to improve commaQ (thive practice in the profession,

e adheres to a body of speci I@wowledge, aguped standards of practice, and

specific protocols for pe e, and

fonal judgmerit’

Iiig@?rofessionalism Responsibilities

Professionalism

~

Professional Ethical Professional
Standards Behavior Development

\_ J

Professional StandardsThe schooprincipalhas numerous duties and responsibilities; they
continue to increase and change rapidly. The job has become increasingly complex.
Compounding this complexity are the national, state and local accrediting and governing bodies

20


http://www.merriam-webster.com/dictionary/conduct%5b1%5d
http://www.merriam-webster.com/dictionary/profession
http://www.merriam-webster.com/dictionary/professional

that have each established thewvn performance standards and guiding principles. The result is
multiple standards which can confuse or even contradict one afdther.

Leading performance standards floe principalshighould support and complement the multi
faceted role of school Idars. TheVirginia Principal Evaluatiordystemand the 2008 Interstate
School Leaders Licensure Consortium (ISLLC) Standards are complementary. Moreover, the
Virginia Principal EvaluatiorBystemand Council of Chief State School Officers standards are
alsocomplementary. Wheprincipalsadhere to and demonstrate the professional standards set
forth in theVirginia Principal EvaluatiorBystem,they can be assured that th practicing
professionalism and acting as role models to the school and largeuoimyn &

Ethical Behavior. Schoolprincipak serve as role models, providing the a pose for their
%

I
schools®®Mor al purpose can be defi s fisoci al
e nv i r o'fflimanreducational environment, the schaahcipalhasia nsibility to
students, staff, and the larger school community. First and oShis.the responsibility to
behave ethically.

A survey of 180 K12 educators found a correlation betwe leadership arethical
decision making. Survegspondents ranked honesty and integrity as the most important
characteristics educators valuepiincipak ! Effectiv€ phincipals are fair and honest, have
integrity, and expect to demonstrate ethical beh hey share their ethical beliefs with

faculty, staff, parents, and studeffts. Q
[
Professional DevelopmentTo hone skill tinue to evolve in a highly skilled profession

that is school principalship requires tindeus professional development. In a study that focused
on why good principals sgan the pr n, professional development was'k@hese
principals viewed and describe ves addiig learners.

A study of 39 elementary sc hose principals participated in professional development
found that: (1) the more prefessaevelopment principals received, the more they were

actively involved in t rqfessional development of their teachers, (2) those teachers who
received more professiondl development taught lessons that were of higher instructional quality,
and (3) thag sc ere instructional quality was higher had higher levels of academic
achievemen

Whg )}wrffective professional development programs with those that are less so,
d'Davis found that effective principals attended more professional development and
found'the sessions to be more helpful. They were also more likely to attend professional

ent along with their teachers, and were almost twice as likely to rsageosdther
schools. These principals were also more likely to participate in development networks with
other principals, to mentor other principals, and to be willing to observe and critique fellow
principals*®

Research findings about principal prafesal development includes:

e Effective principals recognize the importance of professional developfhent.
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e Effective principals participate in a variety of professional development activities. These
include: attending conferences, networking with others,tongg other principals, and
observing other principalé’

o Researctbased professional development programs providing what principals need to be

X
s
O
006
&
N
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Performance Standard 7: StudentAcademicProgress

Theprincipald Eadership results in acceptable, measurable progress based on established
standards.

What does studentacademicprogress mean?

In general terms, student progressfien equated with studeatademi@achievement: the

academic growth that a student ma&ese/she proceeds through the schog e are

other measures of student success, but for purposes of this document, s rogress will refer
to student academic achievement.

What does research say about studemtcademicprogress

schoolprmmpal s?

Research in the field has consistently revealed that schog
achievement gains or progress over y&aidaters, Marza «o
analysis of research on effects of principésadership prac tudent achievement. After
analyzing studies conducted overay3@ ar per i 0C they found that t
leadership is significantly associated with increased student’academic perfotthance.

as an |mpact on student
Ity conducted a meta

Figure 7. Student Progress Responsib

4 )

Student Progress

. AF n
The Prin Ocus o
: School
Indirect Influence
Goals

/

o
ct Influence on Student ProgressThere is a link between school

The Princip ndi
princig ent achievement. However, it is indirect. Hallinger ankl teed the

incpak on At hose who come i matiot hmosrteu dfernetgsu. e
azzeo reported that schpoincipas fiexer t a p oinfleenckéenl , 1 f i n
el ng qual it y?Catiorddersifiedthdee ways il whiahrpnncipalg of
effective schools influence student achievement: (1) they give their teachers the autonomy they
need in their classrooms to organize and manage asebdit;(2) they act to ensure
instructional time is maximized by minimizing interruptions; and (3) they focus on student
achievement?® Simply stateda school with strong leadership can hapmsitive effect on
student learning, whereas a school witbffective leadership can negativeffect student
achievement One aspect of effective leadership involves the use of data and how this can
impact student achievement.
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Using data to inform decisions is an intentional act designed to link school goals with goal
attainment. Data is what fuels goal formation and goal realization. Usdan and colleagues
summarized the important role that principals play in teaching and lgammgrovement saying
t hat principals fAmust <coll ect,
principak monitor progress, identify performance, and use the information to make program
adjustment$>® They also encourage their st use data to inform instruction and provide

training to ensure they can do this effectively and efficiefitly.

a eEffegtwee , and

A Focus on School Goals and Student Progres&/aters, Marzano, and Mc identified a
number ofprincipalbehaviors related to vision that wexlso associated with lgarning.
These included establishing clear goals and fostering shared beliefs. Th undthe average
effect size between leadership and student achievement is .25. That
deviation improvement in leaderpteffectiveness can translate into a
points in student achievement on a standardized, -nefienenced tesflln
found certain leadership responsibilities are particularly as

ns ajone standard
%e of 10 percentile
adgition, they also

student achievement.

For instance:
Leadership The extent to h i| Average Effect
Responsibilities Size

Situational awareness | is aware of the details"and .33
undercurrents in theyguning of the
school, and u is¥nformation to
addressicurrept and poteniabblems

Intellectual stimulation | ensures and staff are awat .32
of the most ent theories and
practiees;and makes the discussion
t% a regul ar 4
cultur

Input ves teachers in the design and .30
implementation of important decisions

\ | and policies

Change Aje is willing to and actively challenges th .30
status quo
fosters shared beliefs and a sense of .29
community and cooperation
is an advocate and spokesperson for .28
school to all stakeholders
monitors the effectiveness of school .28
practices and their impact on student
learning

Order establiskesa set of standard operating .26
procedures and routines

Resources provides teachers with materisand .26
professional development necessary
the sucessful execution of their jobs
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Affirmation recognizes and celebrates school .25
accomplishments and acknowledges

failures

Ideals/Beliefs communicates and operates from strg .25
ideals and beliefabout schooling

Discipline protects teachers from issues and 24

influences that would detract from the
teaching time of focus

Knowledge of is knowledgeable about current !
Curriculum, Instruction, | curriculum, instruction, andssessmen
andAssessment practices )
Communication establishes strong lines of

Adapted from Water, Marzano, and McNulty, 2003, p.

2
communication with teachers and (b
among teachers 4

Similarly, ametaanalysis by Robinson, Lloyd, and Rowe
dimensions that have been supporteddsgarclasinfluencing

2ly derifireel leadership
gént outcome's®

e Setting, communicating, and monitoring le goals, standards, and expectations, and
involving staff and others in the process hatWhere is clartyansensus about goals.

e Strategic resourcing whidhvolves ali esource selection and allocation to priority
teaching goals o
/

t

e Direct involvement in the sup %evaluation of teaching through regular classroom
visits and provisions for forn% ummative feedback to teachers
e Direct oversight of currigul ugh schamide coordination across classes and year

levels, and alignmen | goals
e Leadership that nlygromotes but directly participates with teachers in formal or
na

rning

informal profe
e Protecting.ti eaching and learning by reducing external pressures and interruptions
andgestablishing an orderly and supportive environment both inside and outside

classrﬂ(
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